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Foreword

AGRI-LINGUA Practicum is designed in a form of a handbook for
students and teachers in the field of agriculture to serve them in
advancing their communication skills in their specialty. The linguistic
component covered in this practicum refers to English as a Foreign
Language (EFL) and is intended for the non-native speakers to upgrade
and strengthen their productive English language skills: speaking and
writing.
The practicum outlines two parts. The first part elaborates the
methodological approach in the teaching of English for Specific
Purposes (ESP) including the psycholinguistical aspects of both the
learner and the teacher, and presents a case study of a field trip of
students in agriculture. The case study comparative analyses is
approached from a psycholinguistical perspective of the agro-economy.
The second part models a practical introduction into English for
Agriculture Purposes (EAP) and it covers applicative methods and
techniques about vocabulary, scientific writing and speaking.
AGRI-LINGUA practicum is designed to inspire, to motivate and to
encourage YOU who are reading this now, to give you a different insight
into learning the language and to help you strengthen your linguistic
skills and apply them efficiently. It’s never too late to start over again!
Get the most out of it!
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Introduction

The effective communication is the core of our social existence. It
can lead to a plenty of successfully completed actions and relations,
but it can also be a reason for plenty of misunderstandings,
disapprovals and restlessness. Internationally, the successful
communication largely relies on the appropriate and sufficient
knowledge of English language. Therefore the learning of a foreign
language, in particular English language, and the fluency of speech are
exceptionally important priorities for a guaranteed success for every
professional.
AGRI-LINGUA practicum is a practical field experience based on
applied psycholinguistics designed to provide students and teachers in
agriculture the opportunity to develop enhanced communication and
to apply their knowledge of EAP. The aesthetics of communication as
a method for accomplishing the educational purpose in the teaching
and learning of any ESP largely depend on the emotional intelligence
of the subject. In that sphere, the teacher, particularly, should be aware
that the students are people which are not governed by the logic, but
by their emotions, which points to certain specific teaching
competences as the ability for interactive EAP teaching by motivating
the students for aesthetic communication and enabling them for
critical and creative interaction. To elaborate on this subject of
research this practicum presents a comparative case study based on
the discourse analyses which focuses on the deeper neuro-
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physiological sources of the speaker (motivation, opinion, intention)
and their outer manifestation, that is, the study of the communication
from its deeper roots to the external expression. The outcome of the
case study is wrapped-up through practical instructions in developing
skills for effective learning of EAP vocabulary, writing for agriculture
purposes and productive speaking techniques.
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PART 1
TEACHING AND LEARNING ESP
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Psycholinguistic perspectives on ESP learning

The need of a good knowledge of English language for every
profession and in every segment of life is simply undisputable. But, the
methodologists envisioned the need of introducing English language
for specific purposes so as to make the whole learning process more
effective and more beneficiary for the end user- the learner. This comes
out from the fact that an agronomer and a doctor have different
perspectives and needs in the learning of language, for which they
need distinct methodological approaches.
Going back to history, the first published document of ESP dates
back from 1576 and it consists of phrases from the field of tourism.
Anyhow, the ESP is resurgent after the Second World War, and by the
end of the 1980s some universities in England introduced Master
programs in ESP.
ESP is in fact a sub-section of General English language which
focuses on real-life outcomes of an ESP course (Dudley-Evans and St.
John, 1998; Hutchinson and Waters, 1987). In general, it refers to a
particular group of students learning English for specific fields of a
professional career. For non-native speakers of English the difference
between the EFL and ESP is in that the latter focuses on specific topics
and skills that the ESP learners need in particular subject area. In other
words, the EFL curriculum covers only the general English language
needs of the learner while the ESP curriculum is focused upon both the
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general and the specific language needs. There is a difference in
learning the first (native) language and the second (foreign) language.
When the child first learns to speak it links the mother language with
the reality. When a person learns to speak a second (foreign) language
(except in cases of bilingualism), he/she then connects the second
language with the interpretation of his/her first language which is the
language on which he/she thinks. It is even when the person reaches
a distinct level in knowledge of the second (foreign) language that
he/she succeeds in making a balance of unconscious and automatic
relation between the second (foreign) language and the reality. The
more the person masters the new language, the higher is his/her ability
for associated responses and characteristic provocativeness pattern.
This relates to the issue on “translating or thinking on the foreign
language” in communication which is of a significant interest for the
psycholinguistics, yet not a subject of this practicum. In this context
only briefly we would indicate that the psychology of speech states that
the bilingual person not only speaks but also thinks on both languages.
The insufficient vocabulary and the grammar highly affect the
communication in the second (foreign). The psycholinguistic outlook in
learning grammar differentiates among three grammar types: intuitive,
analytical and didactical. A child before attending school possesses
intuitive grammar which enables him to communicate at an
unconscious level without defining the terms and technical names. The
analytical grammar is constructive and it encodes and describes the
nature of the language as a complex system. The didactical grammar
stands between the two and relies on simplifying and intuition. In order
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to get over the grammatical obstacle in communication, the learner
need to start with a didactical grammar and move onto analytical
grammar to become a fluent speaker of the second language. In order
to reach that level, the learner needs to approach the new language
motivated and not imposed.
ESP is generally designed for intermediate and advanced students,
it can also be taught to beginners as well but with a careful attention
as to the needs analyses and an appropriate selection of the teaching
materials. Because the discourse diversity could be confusing for the
designers of an ESP course, a particular aspect should be placed upon
the needs analyses for it can yield a large number of needs, purposes,
and discourses in order for the ESP course to be properly tailor-made
and goal-oriented. The ESP is never taught in terms of predetermined
methodology, but a specific teaching technique which mainly focuses
on the communication skills is to be adopted in some teaching and
learning contexts. During the learning of the EFL it is supposed that all
the learners have various learning styles, strategies, needs and
motivations. Therefore, the discourse analyses needs to assign certain
grammatical and lexical characteristics for every learner, so as the ESP
materials will be relevant with the authentic working environment of
the learner. For this to be accomplished, the needs analyses is of
particular importance because through it the necessities and needs of
the learner for a certain field are ensured. It is important for providing
information linked to the linguistics and the discourse. It can be
concluded that the essential characteristic in designing an ESP course
is the effective analyses of the communication needs and aspirations
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of the learner for which the language is being learned; therefore the
ESP teaching needs to be strongly learners-centered.

Designing an EAP course
The expectations of an EAP course should range around the
following:
-adaptation of the basics of EAP thorough a systematic approach of
application of the four skills (listening, reading, speaking and writing) ;
-providing knowledge of EAP terminology and lexical phrases for the
potential communication and interactive practice at the professional
environment;
-strengthening the skills in a context of comprehending agricultural
documents, scripts and reports as well as other m(in particular related
to the use of pesticides or aspects on breeding animals);
-enabling the students for communication within EAP for expressing
their attitudes and opinions on agricultural topics as well as
establishing relations with foreign market consumers and distributors;
-enabling the students for application of the knowledge of EAP
terminology at the professional environment and confident expression,
as well as opportunities for short speeches and presentations related
to agriculture.
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This points to the need to emphasize accuracy while designing the
EAP course which can be achieved by including more speaking and
writing activities in the curricula than listening and reading. In cases
when the students over-estimate their level of language knowledge, the
teachers need to return to the Basic English rules in order to remedy
the

students’

linguistic

weaknesses

and

to

enhance

their

communicative skills.
The application of EAP during field trips brings many positive
implications

like

development

of

the

socio-affective

skills,

improvement in the communication process and development of
creativity. During the course of their professional preparation students
go through different stages of being apprehensive, exposed,
endangered, confused, discouraged, touched, proud and lost. Students
may face some difficulties believing that the courses are only
accumulation of factual information and separate from the learning
that is going on the farms. The implementation of the EAP within the
student practice is of particular importance for most competent and
effective teaching strategies. Instead of implying some traditional
concepts, the students should be allowed to individually become part
of the interpretation process and to understand the language through
the reality which surrounds them because the use of the senses may
help create a livelier atmosphere and different learning styles. On this
way, the students will be given the opportunity to discover on their own
how they can express themselves effectively both in written and oral
language and consequently, to increase their motivation for study.
Additionally, this can be stimulating and can lead to a wide number of
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activities which are expressed to fulfil a variety of teaching roles in
the areas of lexical competence, learner autonomy, blended learning
and communicative integration of skills.

Model of an EAP lesson

Introductory comments
In this lesson we will learn 25 English words that are used in the
agriculture. Further words will be addressed in additional lessons. As
we go through this class we will also touch on some of the differences
between American and British English varieties. When we consider
agricultural terminology in English it is not unusual that there are
cognates or sound alike terms in your language, terms such a
effectiveness, ecosystem, emission, insecticide.

So already you

understand some words in English that pertain to the agriculture.
Instruction section 1
This week we will learn the following 25 words: (The instructor
should copy this list as a hand out for the students. Read through this
list adding material to give the student a deeper understanding of the
meaning of the term. In this list the basic definition is given followed at
times by material in parenthesis that gives a fuller meaning to the word
or offers an example.)
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Baler: a farming device pulled behind a tractor that gathers hay or
straw into rectangular bundles.
Barn: a building where farm animals are kept.
Beehive: a structure where bees are kept.
Bee suit: protective clothes worn by beekeepers
Bulk: a large quantity of something.
Classification: sorting things into different groups.
Conditioning: altering animals’ temperament and behavior.
Greenhouse: a structure designed to retain solar energy for plant
growth.
Honeycomb: six-sided cells structure made by bees within their
hives.
Intercropping: the process of two or more crops close to each other.
Mulching: the process of cutting plants in tiny pieces which is used
as a ground cover to hold moisture.
Planter: a device pulled behind the tractor that lays down seeds and
covers them.
Pricing: setting the cost of something.
Rangeland: open country used for grazing or hunting animals.
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Reap: to collect the crop from the field.
Rototiller: a machine that turns the soil and prepares it for planting
seeds.
Roughage: tough plant material that only animals could eat.
Seed: flowering plant's unit of reproduction, capable of developing
into another such plant
Seedling: a small plant that comes from the seed.
Shrub: a woody plant that is smaller than a tree and has several
main stems arising at or near the ground.
Skep: a traditional beehive made from grass or straw
Sow: to plant seeds.
Tillage: the preparation of land for growing crops.
Transpiration: the process of absorbing water by roots and vaporing
it through leaves.
Veil: a protective cover for the face of the beekeepers.
Instruction section 2
Make three agriculture diagrams based on the vocabulary (one for
planting seeds, one for animals breeding and one for bee-keeping) and
go over them with the students to help them understand the role of
each member in the process.
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Instruction section 3
Go over the list of words one more time, taking time to ask if there
are any questions. Instruct the students to make their own flash cards
during the week as a way to study the vocabulary. Inform them that
there will be a quiz on these words next week. By copying words,
students do not necessarily understand them, but they could at least
“get by”, they could begin to “act” like a professional agricultural worker.
Once they had achieved this, they could only then through a transaction
with real case on field situations begin to develop their own practical
communication.
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Case study

A great deal of what goes into courses based on higher education is
highly practical in nature and it is intended to be of direct relevance to
what students can “do” after the completion of their studies. There has
been a growing body of knowledge and understanding about the
“process” of mentoring (how to observe students, how to give feedback
and so on) but there is very little understanding about what it is that
practicing teachers can best contribute to the development of
student’s professional knowledge. Practical activities are seen by many
teachers as a fundamental aspect of “effective” teaching. In the initial
stages of field trips and practical teaching the role of the teacher is to
support the students by providing examples of routines and recipes
that can be copies and which actually work. Teachers and or lecturers
who are also doing practical work need the interpersonal skills
necessary to support students in dealing with real farm cases, they
need to encourage the students when observing activities during filed
trips, to observe the students and to provide them with a detailed
feedback on specific competences. Didactically, in communication,
mentors need to tell students things, to point things out to them , and
to develop a more discursive style helping the students to find a
language for themselves with which to characterize their practical
experience. The task of the mentor is really challenging in the stage of
the student development but the collaborative practice where the
student is part of the planning of the field trip and has some role in it,
is particularly powerful.
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In that context, psycholingusitcs is researching the dynamic features
and typical components of the communication. Communication here is
refereed on in a much broader sense and includes the personal and
linguistic manifestations of the speaker.

The assumptions in the

analyses of the communication are done through the prism of: a)
linguistics, b) theory of information and c) psychology.
Our analyses in this comparative case study deals with the third one,
the psychological perspective of the communication behavior. The
discourse analyses focuses on the observation of facts and systematic
generalization. The systematic observation conducted in this case
study is punctual, carefully compared and proven in order to provide
with real scientific facts.
Our case study covers two field trips of students of agriculture and it is
focused on the component of communication during the student
practice. It is a comparative case study in order to obtain clearer
information on the communication circle: professor- student- farmer.
Our research of the communication during the practice work of the
students is done with a purpose to observe the real case
communication among subjects. Within the theoretical studies
students have the opportunity to develop “abstract” concepts without
having to use them in the framing of real farm situations, thus students
enter the field trip with some existing concepts though they are
frequently of a different character from the forms of professional
knowledge needed to frame real case situations. In that context the
student practice during the studies which is supported with visits to
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experimental fields as well as field trips is highly significant and its
efficiency relies on the communication during and after the practice.
The case study is done with two groups of Master students in
agriculture. The first group of students is from Turkey, while the second
group of students is from Italy. Both groups of students visited two
different organic farms each, as part of their practice. Before the field
trips, the students were both prepared and informed about the farms
they would visit by their teachers.
1) The first group of students visited two different sustainable
organic farms: a dairy farm and an orchard.
The dairy farm was focused on breeding specific type of goats (Cyprus
Shami goat) and their final product is a production of dairy ice-cream
intended for export abroad. The students were welcomed by the owner
of the farm who was young, enthusiastic and highly communicative.
The farm owner introduced them to his farm explaining the features of
the Cyprus Shami goat and their decision to focus only on this particular
type of goat. He showed them around the farm facilities and the farm
plant for ice-cream production. The students were informed that even
though the farm started ambitiously, at one moment they had to stop
and re-orient themselves only on the breeding of goats because of lack
of subsidies and insufficient resources to produce the ice-cream
according to the standrads. Therefore there was still no final product to
be seen still because the ice-cream plant of the farm is still in the
upgrade phase.
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Ph.1 Cyprus Shami goat farm

Ph.2 Ice-cream plant at the dairy farm

The second farm the students visited was an organic orchard producing
pomegranate trees. The 9 ha orchard was located in a remote, hilly,
hardly accessible village. The owner of the orchard welcomed the
students and explained them the entire process of growing
pomegranate trees and details about their export. The pomegranate
fruit is exported within Turkey and the export is arranged only on-line.
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Ph.3 Pomegranate orchard

Ph.4Discussing pomegranate export with the farmer
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2) The second group of students also visited two organic farms.
The first farm that the second group of students visited was an organic
spelt farm. The students were welcomed by the farm owner and his
staff who started the presentation on their farm with the explanation
on the decision to grow spelt. The students were thus informed about
the features of the spelt and its resistibility to harsh conditions and
temperatures at higher altitudes. Furthermore, the students learned
that the farm does not receive any subsidies which was an incitement
for this farm staff to attract other farmers in their surroundings to
produce spelt which they eventually distribute it to them. The spelt is
then exported on three different markets: one is for that region, the
other is the Tuscany market and the third is the Italian market.
Examples of spelt were given to students and they also visited the farm
plants.

Ph.5 Introduction into spelt farm
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Ph.6 Distribution of spelt by other farmers

The second farm that the students visited is an animal farm breeding
cow cattle, which is in fact an agriculture cooperative united by many
farmers which operates today with 60-75 employees. The students
were welcomed by the manager of the farm who introduced them to
their facilities. They are breeding Frisian type of cow which gives
approximately 60 litres of milk per day.

Ph.7 Frisian cow
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Ph.8 Fodder for the cows

Wrap-up on the field trip communication observation

The first group of students performed poor communication in
general. During the visit of the dairy goat farm, instead of developing
even richer communication with the ambitious, talkative farmer about
dealing with unexpected issues and managing the farm, the students
seemed to be “caught” with the news on the stoppage of the iceproduction for the time being and didn’t manifest any further interest
in the farm. The observation of this visit is marked more as a form of
tutorial by the farmer and a very poor communication by the students
noted in only one to two questions. During the visit of the pomegranate
orchard, there were a few questions asked by the students regarding
the part of the sale of the pomegranate trees which is marked with
slightly more communication than the one at the first farm, but still not
sufficient. Another important thing noted is that the students said they
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were thinking that they don’t have a very good knowledge of English
language and that it was too late for them to learn the language. They
were somehow discouraged and their communication was limited
which furthermore influences their studies and their professional
growing up.
The second group of students seemed more motivated and actively
got involved in communication during the field trips. The observation
noted that they were more prepared and took notes during the
presentations of the farmers, but also they initiated conversations by
asking questions which were spontaneous, at moments even
interrupting the farmer in his speech. The overall communication can
be marked as a sample of efficient student-teacher-farmer
communication.

The role of agricultural economics
Our case study presents comparative analyses in the effectiveness
of the communication at students during their practice, that is, visit of
field trips. The analyses of the results of the observation and our search
for relevant answers on the communication part led us to the
agricultural economics, which as Webster’s Dictionary says is “the
scientific study of methods, practices, conditions, and policies affecting
agriculture”. In fact, agricultural economics is an applied discipline with
a broadly based application to development theory which influences
food policy, agricultural policy, and environmental policy. Yet, obviously
our interest in this case study is much more than that, so here we
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approach

agricultural

economics

from

a

perspective

of

psycholinguistics and we will try to connect it to another segment which
is the life-style. So, who are the agricultural economists and case and
how can they help us get the answers in this case?
In particularly agricultural economics profiles are the agribusiness
consultant, agribusiness specialist, agricultural appraiser, agricultural
loan officer, agricultural marketing specialist and agriculture
development officer whose work is very important in the role of
agriculture in the economic development which is inevitably linked to
education. One of the roles that agriculture economy has in terms of
education is linked to the enrollment of students at the faculties of
agriculture and of course commercialization.
The results we obtained in the case study imply another question:
who enrolls at the faculties of agriculture and why? Sociolinguistically,
the today’s life-style largely depends on the mass media and copying
“roles” in particularly among the younger population. The imposed
living standards are mostly based on commercialization of fancy
“labels” like titles, positions, importance and what is (im)possible.
Therefore, our interest was on why would a young person choose to
enroll agriculture studies led by the perception that an agricultural way
of life is one of poverty for most farmers while in the same time that
same young lad is surrounded by plenty of other trendy future
profession opportunities?

How do the agriculture economics

contribute with their skills and market analyses in the promotion of the
faculties of agriculture and the agricultural “way of life”?
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In Turkey agriculture is not perceived as a fancy discipline and the
students are not much motivated. Therefore, during the past years the
number of good high-school graduates who enrolled at the faculties of
agriculture was insufficient. But, this situation changed in the last few
years, after the faculties of agriculture started to cooperate closely with
the Ziraat Bankasi (Agriculture Bank) to promote their studies among
future students.
In Italy the situation is different and the mass media facilitates the
promotion of the agriculture studies by commercializing farms and
agriculture “way of life”. Example, it is sufficient to learn that some
famous and notable people like the singer Sting or the Queen of the
Netherlands have their own farms in Tuscany. These are all attracting,
motivating, simulative criteria for the future students to enroll
agriculture studies because they are a subject to commercials and to
following the trends of the popular life style. In addition, Tuscany is an
agricultural area and many students there come from families who
already own farms so in combination with the first type of promotion
and commercialization this is just a plus to them to get motivated to
study agriculture.
The comparative analyses of the case study showed that the
teachers of both groups prepared the students for the field trips equally,
but the second group of students highly popped-up in terms of
readiness for communication. The above info gives now a clearer
perspective into why the second group of students were much more
motivated than the first group of students to visit the farms, to talk with
the farmers and to get a form of a “guide role”. Anyway, in order to
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contribute to communication by applying the psycholinguistics on
these agroeconomy analyses, another question comes up: is
agriculture a way of life or a business? In his analyses Blank C.S. (2005)
concluded that agriculture is both a way of life and a business. It is a
way of life to, possibly, all participants, but it is a business to only some.
Large-scale "commercial farms" clearly act like businesses. Many of
those farm operators may also view their business as a desirable way
of life. On the other hand, "rural residence farms" are hobbies that
operators must subsidize with earnings from off-farm sources. Based
on that, we direct the second part of this practicum in a form of model
of skills and techniques for EAP upgrade to serve both the agriculture
practitioners and the ones who chose the agricultural way of life.

AGRI-LINGUA PRACTICUM

PART 2
UPGRADE YOUR EAP SKILLS
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“TOO LATE” is only in your head

So, you think it’s too late to learn the language? Okey!
A 60 year old person wants to learn how to graft an apple tree. This
person goes to an agronomer who teaches him how to graft the apple
tree. The 60 year old person then goes back to his home garden and
grafts the apple tree.
Why would a 60 year old person be able to learn how to graft a tree,
and why wouldn’t that same person be able to learn English?
In both cases there is a productive outcome.
Learn to graft the apple tree, then go back home and graft your apple
tree by yourself.
Learn to speak English, then go out there and speak for yourself.
Do you still think it’s too late to learn English? Shall we start over again,
because, psycholingusitcs has plenty of other examples to convince
you that it’s only in your head- it’s the cognition.
So, now sit back, relax, and keep your AGRI-LINGUA by your side.
Read, learn and enjoy!
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How to learn EAP vocabulary

English vocabulary is the richest in contents and size, and is
upgraded on a daily basis. English scientific vocabulary is a complex
and constantly enriching thus enabling the scientists and others to
express themselves precisely. That is a hard point for the learners of
EFL/ ESP/EAP, therefore, this practicum is prepared to help them
overcome these difficulties in the productive side of the language.
The scientists name their new findings, concepts and theories
based upon Latin and Greek roots, prefixes and suffixes to combine
new vocabulary which can be easily acquired because the “repetitive”
root in the word lessens the need for memorization and facilitates the
learning of the new vocabulary for the non-native speakers.
Example: the Greek word “therme” is found in many English words like:
thermometer, thermoregulation, thermic, isotherm
Approximately 50% of all English words have their roots from the Latin
language and the knowledge of “roots” significantly helps in the
learning of new vocabulary.
A practical approach into learning vocabulary is for the EAP teachers
to apply syntax and semantics in the analysis of each new word.
Practical approach 1
Make a sentence of each word and indicate its root. Make a two column
table and indicate the root in the first column, and the term/s in the
second column. Update this table after every English class or
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whenever you come to a new word from the literature you consult.
Here is an example.
Root

English word

ante

anterior, antedate

blast
chome

erythroblast, blastocyst
monochromatic, chromosome

dis/dys

disease, dislocation

eco

ecology, eco-system

fer

conifer, refer

germ

germicide, germinate

herb

herbarium

ichthyic

ichthyology

junct

conjunction

kine

kinesthetic, cytokinesis

lact
macro

lactose, lactobacillus
macroscopic,macromolecule,macrophage

nuc

nucleus

oo

oospore, oogenesis

phag

phagocyte, esophagus

re
syn

reforest, regrow, retract
photosynthesis, synchronization, synergy

trich

trichotomy

vor

carnivore

zoo

zooplankton

Table1. Example of Latin/Greek root and English word

There are many similarities among English scientific terms and the
scientific terms of other languages, especially when they are made on
Greek or Latin roots. Therefore the scientist and the student who don’t
speak English can still understand the meaning of many scientific
words because the words with a mutual root are known as cognates.
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English
photosynthenis
metamorphosis
cell
organism
ecology
protein
bacteria
gravity
atmosphere

Italian
fotosintesi
metamorfosi
cellula
organismo
ecologia
proteina
batterio
gravità
atmosfera

German
Photosynthese
Metamorphose
Zelle
Organismus
Ökologie
Protein
Bakterien
Gravitation
Atmosphäre

Turkish
fotosentez
metâmorfoz
hücre
organizma
ekoloji
protein
bakteriler
yerçekimi
atmosfer

Croatian
fotosinteza
metamorfoza
ćelija
organizam
Ekologija
protein
bakterije
gravitacija
atmosfera

Table1.1.Comparison of scientific terms of five European languages: English, Italian, German,Turkish Croatian

Practical approach 2
Now, fill in the right column with the relevant translation on your
language:
English
magnetism
sedimentary
hibernation
tsunami
energy
oxygen
condensation

Your native language
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Another forms of learning EAP vocabulary is with:
a) illustrative dictionary (which eliminates the need of translation);
b) making a wall of words (where all new words will constantly be
written);
c) organizing special scientific occasions when the students will get
prepared for the day (example the day of the atom);
d) comic books;
e) scientific excusrions;
f) organization of workshops for the teachers;
g) guest lecturer.

Practical approach 3
Learning EAP vocabulary through scientific language games with cards
and through humor, exp:
-Seismologists are the people who are finding irregularities at Earth’s
crust.
-Do molecular biologists wear designer genes?
-454 grams of biscuits make a cake.
-When do the fish sleep?
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Practical approach 4

Model of illustrative dictionary

Ph.1Illustrative dictionary
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Improve your scientific EAP writing skills

Writing is fundamentals for the science and for professional
engagement: scientists share their findings and hypothesis, students
write reports and essays on their practical studies and experiments,
agronomists communicate with partner companies to sell their
products and to import goods.
The various forms of writing are challenging for the non-native
speakers of English language. We are giving some practical
approaches here on how to develop writings techniques on your own.

Practical approach 1: Scientific writing
Regardless of whether you are writing a paper, an article, or a type
of publication, there is one starting facilitating strategy that can help
you before you start writing. It refers on the following two questions:
-What is if the purpose of your writing?
-Who is going to read your writing?
Take a moment to think about your reader, your key question that
you present in your writing, the structure of your writing, the format, the
length, the language of expression, the abbreviations that you intend
to use. It is important to organize the material in a logical way, to
indicate only the relevant literature, to make proof based deductions
and to have a good time management for your writing.
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Now, let’s get back to the language. Be clear and use simple English
language. Write short sentences and simple words (do not exaggerate
with adjectives). The readers, including sophisticated academic
readers, easily accept the short words and sentences. People who read
a lot want it to be an easy reading.
Compare the following sentences:
This is an important decision.
This is a really important decision.
Shorter sentences are more influential. Anyway, sometimes you
may feel that you need some form of modification. Look for synonyms!
This is a critical decision.
AGRI-LINGUA practicum frequently points to a clear, concise style of
writing and expression. What does it mean concise? Take a look at
these examples:
Exp.1
Concise: Board for agricultural services.
Long: A group of managers offering agricultural services.
Exp.2
Concise: Clear and concise, the report was immediately approved.
(8 words)
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Long: The report was written in clear and concise way, therefore it
was immediately approved. (14 words)
Avoid the personal type of sentences, like “I” sentences or
sentences referring to other people:
Exp.1
“We have a reason to be optimistic”. 
“There is a reason for optimism”. 
Exp.2
At the beginning of the class, the students were given instructions
on how to conduct the experiment. 
Instructions on the experiment were given to the students at the
begging of the class. 

Use passive voice to present your research findings:
This paper presents research results on the phytopathology of
peppers. 
Results on the phytopathology of peppers are presented in this
paper. 
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Use language without prejudices:
Exp.
If the agribusiness consultant finds a way to minimize the costs, he
will receive a bonus. 
Bonus will be given to the agribusiness consultant who will find a
way to minimize the costs. 
What are your typical writing grammar mistakes?
A sentence is complete if it contains a subject, a verb and an object.
Make a difference:
Exp.1
One solution is to apply a pesticide for this illness. Based on the
case study. 
One solution is to apply a pesticide for this illness. It is based on the
case study. 
Based on the case study, one solution is to apply a pesticide for this
illness.  
Exp.2
Some agricultural cooperatives are focused on organic production.
Others are interested only in making profits. 
Some agricultural cooperatives are focused on organic production
whereas others are interested only in making profits. 
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An independent sentence is a full sentence. When you combine two
independent sentences you need to join them.
Exp. 1
DSS tools are so new their cost is prohibitive. 
DSS tools are so new that their cost is prohibitive. 
DSS tools are so new; their cost is prohibitive.  

Adjust the parts of the sentence; make a difference between
singular and plural.
Exp. 1
Our design farm model, including calculations and cost estimates,
are based on these figures. 
Our design farm model, including calculations and cost estimates,
is based on these figures. 
Exp.2
Neither of the DSS tools are flawless. 
Neither of the DSS tools is flawless. 
Each DSS tool has flaws.  
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Singular
datum
criterion
phenomenon
stratum

Table 1. Some unusual plural forms.

Plural
data
criteria
phenomena
strata

Are you standing good with grammar tenses? Let’s make an outlook
on some of the most common mistakes.
Use Past Pefect tense to combine present and past activities.
Exp.
Many experiments have been conducted regarding this problem.
Experiments were conducted this spring, and results have been
analyzed.
In case of continuity of past sentences, the message will be unclear
if you use only Past Simple Tense. Use Past Perfect Tense to refer to
past events.
Exp.
The second study revealed that the earlier results were
misinterpreted. 
The second study revealed that the earlier results had been
misinterpreted. 
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Use the Past Perfect Tense in indirect speech when speaking of past
events.
Exp.
The Dean said that the report was approved. 
The Dean said that the report had been approved. 

Use conditional sentences (If clauses) when you need to emphasize
the consequences.
Type 1 (if+ Present Simple Tense / Future Tense) the condition is
possible
If the temperature drops below 0 °C, the lettuce damages.
If the temperature drops below 0 °C, the lettuce will damage.
Type 2 ( if+ Past Simple Tense/ would + infinitive) the condition is
possible but very unlikely
If the markers were outdated the experiment would fail.
Type 3 ( if+ Past Perfect Tense/ would+ have+ Past Participle) the
condition is impossible
If the students had listened to me carefully, the experiment wouldn’t
have failed.
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Do you think you make a correct use of modifiers (adjectives,
adverbs and other auxiliaries)?
Let’s check it out!
Exp.1
He performed good. 
He performed well. 
He performed very well. 
Exp.2
Developing a farm mode, success was finally achieved. 
Developing a farm model, the farmers finally achieved success. 
Exp.3
To increase the income, a business plan has to be designated. 
To increase the income, the farmers must designate a business plan. 
Exp.4
The groundwater is an important source of water for agriculture. 
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Groundwater is an important source of water for agriculture. 
(meaning any groundwater)

Exp. 5
How a wonderful landscape! 
What a wonderful landscape! 
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Let’s summarize by presenting some common writing mistakes!
word/phrase
advice/advise
all ready/ already

among/between
amount/number
any one / anyone
continual/ continuous

economic/ economical
eminent/ imminent
especially/specially

good/ well
incite/ insight
less/ fewer
person/ people-persons

per cent/ percentage

precede/proceed
principle/ principal
use/usage

example
I advised them to follow the advice of the farmer.
The students were all ready for the field trip.
The results had already been analyzed when he asked for
the report.
Between you and me, there is a misunderstanding among
the committee members.
A large amount of water was consumed.
A large number of students enrolled for the course.
Any one of the reports is justified.
Anyone can participate at the recreational sport games.
The new methodology caused continual delays in the
experiment results.
A week of continuous research delayed the experiment
results.
Economic= related to economy
Economical= related to savings
Eminent= notable
Imminent= soon
Cost price is an especially important consideration in
market analyses.
This DSS tool was specially designed for orchards.
Good= describes the noun
Well= describes the verb
Incite= provoke
Insight= understand
Less= goes with nouns in singular
Fewer= goes with nouns in plural
Person= singular
People= plural
Persons= exceptional use only in some legal contexts
Per cent= used for numbers written with words (seven per
cent)
Percentage= generalization of some measurement
Precede= before something
Proceed= move on/ continue with something
Principle= rule/ law
Principal= main
Use of this DSS tools will give you exact measures.
Consult the manual about the usage of this DSS tool.
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Practical approach 2: Student writing

The first essay or report writing for the students can be very stressful.
Therefore a good preparation and guidance by the teacher is essential
so as to encourage them. Usually, the students write long reports/
essays which tend to distract from the main subject and therefore
receive low marks. The main weakness of writing a report or essay are:
-inability to generate
-rushing into hypothesis
-time trick
-unorganized responses.
How to solve this issues?
-make a brief concept (write an abstract);
-explain the problem of research/ activity;
-what is the relevant literature used;
-what did you find out (your experiment);
-what is your conclusion.
Make a difference between writing a revival paper and an original
paper. The revival paper is an outlook of the findings by other
researchers. The original paper presents your own research.
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The combination of the two can be only in the Introduction part
where you can present the results and discussions on other
researchers but then continue with describing the outcome of you own
experiment.
The scientific style of writing is:
a) logical (don’t use repetitive conjunctions, use capital bold letters for titles
and sub-titles, organize the text into separate parts);
b) b)economical (be clear and concise, do not use many words, avoid overgeneralization);
c) standardized (standardized way of presenting the units, symbols,
measurements, numbers).
Example:
instead of…
The reason for this lies in….
Low pressure
A lot of people and examiners
It is previously found
Very strong storm

write…
therefore
950 mb
83% of
It is found
A 4th category hurricane
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The format of the paper/ essay is as following:
1. Front page (your name, institution, title, date)
2. Summary (Abstract)
3. Contents (only in cases of longer writings)
4. Introduction (explain the purpose/s of your writing)
5. Materials or equipment used (use computer diagrams for visualization;
indicate the producer of the materials/equipment)
6. Method (explain this part in details)
7. Results (use a scale system to present your results; use graphs)
8. Discussion/ analyses (think critically and explain the obtained results)
9. Conclusion (this is a short paragraph; a consequence of the experiment)
10. Literature (indicate all the references; beware of plagiarism)
11. Annexes (include all the documents like Questionaries’, tests, that were
used for the experiment)
Please note that this format is applied in most cases, anyway,
sometimes, some parts can be combined
Your paper/report will be more effective if you use visual
presentation in a form of : table, graphic, map, diagram
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Table
Graphic
Main
Detailed
comparison
characteristic presentation
of the data

Map
Location

Diagram
Conceptualized
diagram
Block scheme
Procedural
diagram

Table 1. Visual presentation of data

How to help you systematize your writing? Let’s summarize!
Make sure you make noted during classes/ lab hours.
Make your own catalogue of the library resources you may need.
Explore the internet. Consult your mentor for relevant websites.
Avoid plagiarism and pay attention on citation.
Use conventional structures to facilitate your writing
-chronological presentation (past-present-future);
-experimental presentation (hypothesis-method-results-conclusion);
-defining the problems (context-definition- recommendations).
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Practical approach 3: Writing for grant

When writing for a grant make sure to follow the guidance and
instructions in the proposal. The, equally important is not only what you
explain in your grant application, but how you explain it (for relevance
see Practical approaches 1 and 2 above). Make some time to double
check the grammar and the format of your document (use only two font
sizes, use key words and name each document). Do not overgeneralize
in the description, and avoid “I” sentences.
Exp.
I apply for this grant because I think that….. 
The analyses (indicate the one) has shown that this issue (indicate
the reason for the grant) can best be solved through….. 
The grant application is a type of marketing tool. It is designed to
show that your talent and skills match the needs for a certain issue to
be done. Be sure to include a very brief biography of the team members
and indicate their relevant key skills, but also, clearly and concisely
explain the methodology of your work.
Make a Letter of support of maximum one page on a standardized
document (with the logo of your institution) where you will briefly
explain the purpose of the grant you are requesting.
Write an abstract for your project (also called a project summary)
which should not be longer than 300 words and where you should
concisely indicate the objectives and results of the project.
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Prepare a project plan where you can indicate that your project is
based on other relevant projects (not repetitive), has an innovative
character, as well as the achievements and the objectives of your
project. Make sure to include a Gantt chart so as to present the
milestone of the activities.
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Enhance your EAP speaking skills

Being able to communicate professionally is a scientific literacy and
it refers on the ability to ask questions which pop-up from the scientific
research, the everyday science and life connected, but also, to describe,
to explain and to understand the natural phenomena, the scientific
journals and literature as well as to express the attitude. The largest
number of the research findings are published and presented on
English language so the fluency in EFL (EAP) significantly facilitates the
scientific literacy and communication.
Students who are non-native speakers of English tend to avoid the
communication because of the prejudices they have regarding the level
of their linguistic knowledge. Therefore it is very important to prepare a
positive atmosphere for them when they can fell relaxed and be
encouraged to speak freely.

Practical approach 1: How to prepare for communication during the
field trip
Communication strategies
Before the field trip: make a survey on the farm to be visited; make
your objective of what is that do you want to achieve from that field trip;
prepare some questions of interest (do not rush into communication),
make a brief outlook on terminology which is specific with the farm to
be visited (exp. some type of wheat).
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During the visit: make notes during presentation; ask questions as
well as sub-questions to make sure you understand the message; do
not ignore the words you don’t understand but kindly ask for the word
to be repeated and write it down.
Observe and ask precise questions: Exp.: What is the reason? Why
is this happening? Which microorganism causes this illness? What are
the symptoms?

Practical approach 2: Speaking means understanding

Teachers should guide their students with some speaking
techniques. During the EAP class, a very useful approach is to divide
the students into two groups to discuss on a particular topic of
agriculture. Be sure to guide them to make a list of key words and make
notes during conversation. Then, exchange the students from the
groups and ask them to work in pairs and to explain to their colleagues
what they discussed.

Practical approach 3: Interpersonal techniques
Group projects and group learning are highly beneficial and
encouraging. Organize these activities to strengthen the exchange of
information among the students and to enhance their communication
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skills. When possible organize virtual classes with students whose
native language is English in order to enhance the communication.
Anyway, PLEASE NOTE it is contra productive to ask the student in front
of the group to give an answer on a particular question, in particularly
if they are not good at English because that may cause them
embracement. Therefore, give them some time to think about a
particular question in advance, and then to discuss it first to the
student sitting next to them. Even then ask them to present the answer
in front of the class.

Prepare for your oral presentation

Oral presentations are stressful for most of the people, but they are
inevitable component of the business environment. It’s not easy to
stand in front of the people, to give a presentation on a foreign
language and to impress. But, even if speaking is not your talent, AGRILINGUA gives you a few tips on how to present the material with
confidence, well prepared and organized.
Step 1. Understand your objective
Have in mind that you are the one who knows much more on the
subject of presentation and your main objective is to convince the
audience that you are a specialist in the elaborated topic. Prepare
yourself for questions, read additional relevant literature if you need. If
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your work is in progress, prepare some questions for the audience,
and you may benefit from their ideas, too.
Step 2. Who is sitting in your audience?
Make sure you learn who comes for your presentation; that will help
you set up your approach and tone. Always bear in mind that your
audience has a reason for attending your presentation. Make sure you
attract their attention with interesting, new data and information.
Step 3. Plan your presentation
Your presentation needs a simple plan: introduction-discussionconclusion. Beware of time-management. Use clear and concise Power
Point Presentation slides. Do not include full text (copy-pasted) in your
slides. Do not read your slides. Write the key points in your slides and
then discuss them.
Step 4. Prepare yourself
Dress properly. Don’t rush, don’t be late and don’t stress out. Speak
slowly, confidently and loudly enough to make sure everyone hears you
well. If the room is too big, ask for a microphone. Breathe slowly and
quietly during your presentation; it makes impression that you have the
control and in the same time it relaxes the audience. Do not apologize
and never ever start with an excuse (exp.: “This is my first presentation,
I am stressed out”.) Focus on the topic of presentation, not on your
stress. Make a visual contact with the audience. Don’t get lost in space
and time (respect the time given for your presentation and plan in
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advance the timing of your presentation and the timing for possible
discussion). Be open for questions by the audience. If the audience has
no questions, and you still have time left, go back on some parts that
you could’ve discussed more.
Finish your presentation confidently.
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ADVICE instead of CONCLUSION

EXPRESS YOURSELF- for you’ll master the language only if you use it!
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